Class Three Reading Curriculum 2024-25

National Curriculum Statutory Content Coverage

POS: Good comprehension draws from linguistic knowledge (in particular of vocabulary and grammar) and on knowledge of the world. Comprehension skills develop through pupils’ experience of high-quality discussion with the teacher, as well as from
reading and discussing a range of stories, poems and non-fiction. All pupils must be encouraged to read widely across both fiction and non-fiction to develop their knowledge of themselves and the world they live in, to establish an appreciation and love of
reading, and to gain knowledge across the curriculum. Reading widely and often increases pupils’ vocabulary because they encounter words they would rarely hear or use in everyday speech. Reading also feeds pupils’ imagination and opens up a
treasure house of wonder and joy for curious young minds. It is essential that, by the end of their primary education, all pupils are able to read fluently, and with confidence, in any subject in their forthcoming secondary education. NC: Pg4

Y3 & Y4 additional National Curriculum statutory detail:

By the beginning of year 3, pupils should be able to read books written at an age appropriate interest level. They should be able to read them accurately and at a speed that is sufficient for them to focus on understanding what they read rather than on
decoding individual words. They should be able to decode most new words outside their spoken vocabulary, making a good approximation to the word’s pronunciation. As their decoding skills become increasingly secure, teaching should be directed more
towards developing their vocabulary and the breadth and depth of their reading, making sure that they become independent, fluent and enthusiastic readers who read widely and frequently. They should be developing their understanding and
enjoyment of stories, poetry, plays and non-fiction, and learning to read silently. They should also be developing their knowledge and skills in reading non-fiction about a wide range of subjects. They should be learning to justify their views about what
they have read: with support at the start of year 3 and increasingly independently by the end of year 4.
Most pupils will not need further direct teaching of word reading skills: they are able to decode unfamiliar words accurately and need very few repeated experiences of this before the word is stored in such a way that they can read it without overt sound-blending.
They should demonstrate understanding of figurative language, distinguish shades of meaning among related words and use age-appropriate, academic vocabulary. As in key stage 1, however, pupils who are still struggling to decode need to be taught to do this
urgently through a rigorous and systematic phonics programme so that they catch up rapidly with their peers. If they cannot decode independently and fluently, they will find it increasingly difficult to understand what they read and to write down what they want to
say. As far as possible, however, these pupils should follow the year 3 and 4 programme of study in terms of listening to new books, hearing and learning new vocabulary and grammatical structures, and discussing these.

Y3&4 Word Reading (WR)
Pupils should be taught to:

Y3&4 Comprehension (Comp)
Pupils should be taught to:

1. apply their growing knowledge of
root words, prefixes and suffixes
(etymology and morphology) as listed
in English Appendix 1, both to read
aloud and to understand the meaning
of new words they meet;

2. read further exception words, noting
the unusual correspondences
between spelling and sound, and
where these occur in the word;

Non-statutory

At this stage, teaching comprehension
should be taking precedence over teaching
word reading directly. Any focus on word
reading should support the development of
vocabulary. When pupils are taught to read
longer words, they should be supported to
test out different pronunciations. They will
attempt to match what they decode to
words they may have already heard but
may not have seen in print [for example, in
reading ‘technical’, the pronunciation
/tetfnikal/ (‘tetchnical’) might not sound
familiar, but /teknikal/ (‘teknical’) should].

1.

develop positive attitudes to reading and
understanding of what they read by:
listening to and discussing a wide range of
fiction, poetry, plays, non-fiction and
reference books or textbooks
reading books that are structured in different
ways and reading for a range of purposes
using dictionaries to check the meaning of
words that they have read
increasing their familiarity with a wide range
of books, including fairy stories, myths and
legends, and retelling some of these orally
identifying themes and conventions in a wide
range of books (non-statutory: pupils should
be taught to recognise themes in what they
read, such as the triumph of good over evil or
the use of magical devices in fairy stories and
folk tales)
preparing poems and play scripts to read
aloud and to perform, showing
understanding through intonation, tone,
volume and action
discussing words and phrases that capture
the reader’s interest and imagination
recognising some different forms of poetry
[for example, free verse, narrative poetry]

2. understand what they read, in books they can read independently, by:
a. checking that the text makes sense to them, discussing their understanding and explaining the
meaning of words in context
asking questions to improve their understanding of a text
c. drawing inferences such as inferring characters’ feelings, thoughts and motives from their
actions, and justifying inferences with evidence
predicting what might happen from details stated and implied
identifying main ideas drawn from more than one paragraph and summarising these
f.  identifying how language, structure, and presentation contribute to meaning
3. retrieve and record information from non-fiction
4. participate in discussion about both books that are read to them and those they can read for
themselves, taking turns and listening to what others say.

Non-statutory

Pupils should continue to have opportunities to listen frequently to stories, poems, nonfiction and
other writing, including whole books and not just extracts, so that they build on what was taught
previously. In this way, they also meet books and authors that they might not choose themselves.
Pupils should also have opportunities to exercise choice in selecting books and be taught how to do so,
with teachers making use of any library services and expertise to support this. Reading, re-reading,
and rehearsing poems and plays for presentation and performance give pupils opportunities to discuss
language, including vocabulary, extending their interest in the meaning and origin of words. Pupils
should be encouraged to use drama approaches to understand how to perform plays and poems to
support their understanding of the meaning. These activities also provide them with an incentive to
find out what expression is required, so feeding into comprehension. In using non-fiction, pupils should
know what information they need to look for before they begin and be clear about the task. They
should be shown how to use contents pages and indexes to locate information.




Vehicle Text: Arthur and The Golden Rope

Class Text: Charlie Changes Into A Chicken

AUT1

WK1

WK2

WK3

WK4

WK5

WKé

Text

One Step Jack
(Fairy Tales by Terry
Jones)

Billy Goat’s Gruff
Jon Klassen (T4W
character invent)

The Abominables
(T4W support)

Griffin Gate
Vashti Hardy

Beasts of Olympus: Beast
Keeper
Lucy Coats

Athena Goddess of
Wisdom and War

Reading To Learn (non-
fiction)

So Who Were The
Ancient Greeks?
Myths, Monsters and
Mayhem in Ancient
Greece

Family Life
So you think you've got it
bad? Ancient Greece

Your Bony Frame pg 16-
19

The Big Bonkers Body
Book

Greece At War 54-55
Meet The Ancient
Greeks

You've Got Guts pg 58-
59

The Big Bonkers Body
Book

What a mouthfull Pg 52-
53.

Strategies

Summarise v v v v (Characters) v v
Predict v v v
Clarify v (Vocab) v v
Question v v v
Vocabulary Frantically Squinted Abonimable Dismall

National Curriculum
Coverage

All fiction texts will cover:

1a, 1b, 1g, 20, 4

All non-fiction texts will cover:

3

Word reading

All texts will allow children to:
1. apply their growing knowledge of root words, prefixes and suffixes (etymology and morphology) as listed in English Appendix 1, both to read aloud and to
understand the meaning of new words they meet;

2. read further exception words, noting the unusual correspondences between spelling and sound, and where these occur in the word




Whole Class Reading

Session One — Get the Gist
40 minutes

Session Two — Get to Grips
30 minutes

Session Three — Go solo
30 minutes

Session Four — Reading to
Learn

Session Five — book club

Connect

Echo read chosen section
if shorter than the whole
text read

Fluency Partner Read:
CHread it twice, each
time feeding back to their
partner on their ASP.
e Accuracy
e Speed
e Prosody - therise
and fall of your
voice

Vocab

Model fluency:
CT reads text, modelling

Fluency Partner Read:
CHread it twice, each
time feeding back to their
partner on their ASP.

e Accuracy

Performance read in pairs:

e Accuracy

e Speed

e Prosody - therise
and fall of your

expert fluency CH frack : Is’Eoesiiy _the rise voice
fe text and fall of your

voice
Model active reading: Get to grips: Go solo:

CTre-read the text
interjected with TOL
comprehension
monitoring moments
focused on summary —
building a mental model
of the text

Get the gist:
CH Summarise: who, what.
Where, when

Guided discussion of text
using dialogic book talk
working towards the main
query — using summary,
prediction clarifying and
questioning strategies.
Active participation with
CH through TPS,
whiteboards.

CT model answering a
similar query.
CH answer the query.

Reflect




Example questions

Rachel Clarke Primary English

Alison Philipson

Other

le. identifying
themes and
conventionsin a
wide range of books
(non-statutory:
pupils should be
faught to recognise
themes in what they
read, such as the
friumph of good
over evil or the use
of magical devices
in fairy stories and
folk tales)

Example themes:
love, courage,
acceptance,
resilience, betrayal,
hope, war & peace,
honesty, kindness,
isolafion.
Conventions are
specific to the text
e.g. fairy tales,
myths, non-fiction
texts

Link to blog on
themes: What's the
big idea? Identifying
themes in texts —
Primary English
Education

Consultancy

Did the story have a message for its
readers?

Why do you think the author would
choose to write this book?

Have you learned anything from this
book? What are they trying t tell you
through the book?

What big ideas are there in the text?
What is the writer suggesting about
X2 How is the theme of X presented
within the text?2 What are the writer's
views on X2 What was the underlying
theme of..2

Can you find evidence that
highlights the theme of...2

Based on what you know so far,
what theme do you think fits the
book?2 What made you come to this
conclusion?

Based on what you know so far,
what genre do you think fits the
book?2 What made you come to this
conclusion?

What does the structure of the
text/paragraph/sentence suggest?
What are the parts or features of this
text type?

Which conventions of genre X has
the writer used?

2a. checking that
the text makes sense
to them, discussing
their understanding

What does this... word/phrase/sentence... tell
you about... character/setting/mood etc?

What does (a phrase/word/group of words)
mean ¢

Give the meaning of the word “xxxx’ in this
sentence.



https://primaryenglished.co.uk/blog/whats-the-big-idea-identify-themes-in-texts
https://primaryenglished.co.uk/blog/whats-the-big-idea-identify-themes-in-texts
https://primaryenglished.co.uk/blog/whats-the-big-idea-identify-themes-in-texts
https://primaryenglished.co.uk/blog/whats-the-big-idea-identify-themes-in-texts
https://primaryenglished.co.uk/blog/whats-the-big-idea-identify-themes-in-texts
https://primaryenglished.co.uk/blog/whats-the-big-idea-identify-themes-in-texts

Find and copy two words from the
poem/story that show that the ‘frog was
frightened’

What does the word ‘spat’ suggest about
how the island of Mauritius was formed 2
Which word most closely matches the

Highlight a key phrase or line. By writing a line
in this way what effect has the author
created?

In the story, X' is mentioned a lot. Why?

The writer uses words like ... fo describe ...
What does this tell you about a character or

and explaining the
meaning of words in
context

setting?

What other words/phrases could the author
have used?

The writer uses ...words/phrases...to describe
... How does this make you feel?

How has the writer made you and/or
character feel ...happy /sad/angry/
frustrated/lonely/bitter etc?e

meaning of the word rival?
Circle the correct option.

What doestheword . ... ... mean in this

sentence ¢

Find and copy/write one word/two words

which tells/shows you . .. 2

Which word in the text describes . . . 2

2b: asking questions
to improve their
understanding of a
text

Why did character x say that?
Why did character x do that?2

Is that what character x really
means?

Does that link to what we already
know?e

Why has the author included that
word/ phrase/ character/ setting/
action?

How has the character's feelings
changede Why?

What impression do | have so far of
the character?e

2c: drawing
inferences such as
inferring characters’
feelings, thoughts
and motives from
their actions, and
justifying inferences
with evidence

What makes you think that?e

Which words give you that impression?

How do you feel about...2

Can you explain why...2

| wonder what the writer intfended?

| wonder why the writer decided to...2

What do these words mean and why do you
think the author chose them?

How do you know that .. ... .. was excited
¢ (link fo what character says)
Whywas.......... feeling worried 2
Whydid........ say/do........ 2
Whydid.......... happen ¢
Howdid..... feelwhen ... .. 2

True/false questions in a table - finding

evidence across a text.
How can you tell that ... 2

Find and copy a group of words that shows
that . .. (do not accept longer
quotations)/some are 2 mark questions —
you have to explain and justify/some are
fact and opinion statements




How do these words make the reader feel 2
(read whole paragraph)/How does the first
paragraph suggest that . .. 2 (have to know
the difference between paragraphs and
text boxes)

How canyou tellthat ... 2

2d: predicting what
might happen from
details stated and
implied

Can you think of another story, which has a
similar theme; e.g. good over evil; weak over
stfrong; wise over foolish2 Do you think this story
will go the same way?

Do you know of another story which deals with
the same issues; e.g. social; moral; cultural?
Could this happen in this story?2

Which other author handles time in this way;
e.g. flashbacks; dreams?

Which stories have openings like thise¢ Do you
think this story will develop in the same way?
Why did the author choose this settinge Will
that influence how the story develops?

How is character X like someone you know?
Do you think they will react in the same way?

Based on what you have read, what does
the last paragraph suggest might happen
next ¢ Use evidence from this paragraph to
support your prediction (use the word
‘implies’ or suggests’ in the answer)

Which of these do you think the child is likely
to say at the end of the outing ¢

(tick boxes)

2e: identifying main
ideas drawn from
more than one
paragraph and
summarising these

What's the main point in this paragraph?

Can you sum up what happens in these
three/four/five... paragraphse

You've got ‘X’ words; sum up these
paragraphs.

Sort the information in these paragraphs. Do
any of them deal with the same information?
Make a table/chart to show the information in
these paragraphs.

Which is the most important point in these
paragraphs? How many fimes is it mentioned?

What is the main message of the
poem/paragraph/article 2 — sometimes
multiple choice/true or false.

Below are some summaries of different
paragraphs from this text.

Number them 1 — 6 to show the order in
which they appear in the text. The first one
has been done for you.

Which of the following would be the most
suitable summary of the whole text/whole
of page 5 2 (fitles

2f: identifying how

language, structure,

and presentation
confribute to
meaning

Explain a character's different/changing
feelings throughout a story. How do you know?
What are the clues that a character is
liked/disliked/envied/feared/loved/hated
etc...?

What is similar/different about two characters?2
Why is X' (character/setting/event) important
in the story?

How did the author make this
chapter/ paragraph a furning point
in the story?

What did the author want this
sentence to show?

How did the author conftrast this
sentence with the rest of the
paragraph?




What is the story (theme) underneath the
story2 Does this story have a moral or a
message?

Why do you think the author chose to use a...
qguestion/bullet/subheading/table etc to
present the information?

How does the title/layout encourage you to
read on/find information?@

Where does it tell you that...2

Why has the writer written/organised the text in
this way?2

In what ways do the illustrations support the
instructions?

How could these
instructions/information/illustrations be
improved? Who do you think this information is
fore

What does the word X' tell you about 'y'e

Find two or three ways that the writer tells you
X'

What does this... word/phrase/sentence... tell
you about... character/setting/mood etc?
Highlight a key phrase or line. By writing a line
in this way what effect has the author
created?

In the story, X' is mentioned a lot. Why?2

The writer uses words like ... to describe ....
What does this tell you about a character or
setfting?

What other words/phrases could the author
have used?

The writer uses ...words/phrases...to describe
... How does this make you feel?

How has the writer made you and/or
character feel ...happy /sad/angry/
frustrated/lonely/bitter etc?

Has the writer been successful in their purpose
or use of language?

What do you think the writer meant by... 'x'2
Which words do you think are most importante
Why?2 Which words do you like the beste Why?

What did the author mean by xxxxxin
this context?

If we change/ remove xxxxx, how
does this change the meaning of the
sentence from the way the author
infended?

Why has that word been repeated?
Why is that sentence so short?




The author makes an action/description 'like'
something else. Why?

The author states that 'x' is something it isn't.
What is the effect of this2 Why have they done
this?

3. refrieve and Basic retrieval questions using the following
record information guestion stems -

from non-fiction What do/does . ......... do 2

What happened when ... ¢

Why was ... 2

Where did ... 2

What did...?2

Which...?

Who...?2

Where ... ?2

When...?

How did...?

Why were . . 2

(some may involve joining/ticking
boxes/true or false tables/drawing lines).
Write down three things that you are told
about ...

Number these facts in the order in which
they happen.

Get To Grips: comprehension monitoring for coherence

¢ Model the process of monitoring comprehension when a text is more challenging in some way, including the re-reading of sentences or paragrpahs
when required for understanding.

e Briefly tfeach children to self-question (including summarising and visualising) and then encourage independent use of this comprehension strategy in
children’s reading practice; ensure this is always undertaken in relation to reading content.

e Ensure that the teaching of this comprehension strategy is embedded in the ultimate purpose of reading — deriving meaning from texts chosen for their
content.

The Art & Science of Teaching Primary Reading; C. Such; Pg 61
Example comprehension monitoring TOL moments:

e Does that make sense?
e Why did she do that?
e Why did he say that?



How does this connect with the first part of the story?e

How does this information fit with what | have already read in this text?
How does this information fit with what | already know about this texte
Does the structure of the text help support comprehension?

What does this word mean/ tell me?2 Are there clues to help me?



